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CHAPTER ONE
Introduction
When thinking about music in the classroom, your mind might first think of younger
students learning the ABC’s or using a song to learn the days of the week. In my experience,
there is a tendency to use music and songs less as students get older. However, as students get to
middle school, high school, and even higher education, music can do a lot to improve both
learning and the learning atmosphere for students. Using music as a part of learning can be
beneficial at all levels of education. My work as an educator takes place in an English Learner
(EL) classroom. My work with EL students and my background in music is what led me to the
question: How can music most effectively be used in the EL classroom?
When teachers are setting up a classroom they will often consider how the room will
impact the mood and feeling of the students when they are in the room. Some teachers will use
dimmed or colored lights to create a specific atmosphere. Other teachers will create a
comfortable reading area for students to stretch out and relax. In addition to planning out what
the students see and feel in a classroom, it is also worth considering the sounds they are hearing.
Music can be used in classrooms to create a positive atmosphere and improve moods for students
while they are learning. When there is a supportive environment and students are feeling good,
students are better equipped to maximize their learning (Liao & Wang, 2015).
Music can positively impact learning for people at different age levels. For example,
music can help infants as they start to learn a language (Brandt, Gebrian & Slevc, 2012). Spoken
language itself has a lot of musical qualities to it, like the rising and falling of pitch, and the
rhythms of the syllables in spoken phrases. In the article Music and Early Language Acquisition,
Brandt, Gebrian, and Slevc argued that spoken language can be viewed as its own special type of
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music (2012). They argued that viewing spoken language through this lens of music is more
productive from a developmental perspective. These researchers have helped to show the
importance that music can play in language acquisition for very young learners, by
demonstrating that children may view language as a subset of music.
Immersion in a language can help accelerate learning, and music is one of the cultural
elements that can be used to help immerse students. Listening to music in the target language
helps expose the student to the language even if they are not able to comprehend everything. The
repetition that is common in modern music can provide the students with multiple opportunities
to hear select words and phrases in the target language.
Through this project, I designed a three-day professional development workshop for
teachers and educators that adds music to the EL classroom with the goal of improving mood and
cognitive function, creating a positive learning environment, immersing students in the language,
and creating meaningful context and real world scenarios. In this chapter I discuss how I came to
decide on this project and the question: How can music most effectively be used in the EL
classroom?
Background
I have been involved with music for most of my life. As a child, I was lucky enough to
have parents that supported my interest in music. They would take me to lessons and buy or rent
different instruments for me to try, learn, and experiment with. I was always in Band in middle
and high school. I was a percussionist, but my band directors were nice enough to let me switch
and try different instruments and parts periodically. I started making my own music around this
time and was enjoying it so much that I went to college to pursue a major in music performance.
I ended up changing my major, but music has remained an important part of my life.
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With the skills, knowledge, and passion that I have with music, it made sense to try to
learn how I could best incorporate that into my teaching practice. I started thinking about my
experience with music in schools. I remember singing songs in the classroom during the early
grades. I remember learning the ABC’s and Head, Shoulders, Knees, and Toes; very simple
songs that help children learn and remember important information. It is easy to think of them as
silly singalongs, but they are important and are helping to lay the foundation for literacy, human
biology, and lots of other things.
A memory that sticks out for me is learning the names of the 50 states and capitals
through a song in a cartoon. The entertaining music helped me to memorize a set of information.
I also remember having a Latin teacher who would let students bring in music to play on Fridays
if work was finished before the end of class. The teacher was using music as an incentive to have
students complete their work efficiently. Students were able to listen to music that they liked, and
also to share a part of their personality .
Spanish Language and Literature was one of my majors during my time as an
undergraduate at the University of Colorado. I was fortunate enough to be able to study abroad in
South America for a semester. The amount of language I acquired while immersed in the Spanish
language was significantly more than what I gained while taking one Spanish class per semester
at Colorado. Music was a big part of this immersive experience for me. I almost exclusively
listened to Spanish language music during my semester abroad, and I noticed a lot of words in
the lyrics that wouldn’t come up in a classroom. A lot of the music had language that was more
casual than I was hearing in my classroom settings. There were examples of slang and using
unusual synonyms for a word to help complete a rhyme. The music and the lyrics also had a
large cultural component. Songs referencing specific cultural elements, like local politics and
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religion, helped me to learn things about different cultures that I would most likely not have
heard by listening to songs on American radio. Music in Spanish really helped me to understand
the use of the language in a real-world context.
I also think of my music classes throughout my school experience. In these classes what I
remember most is the feeling of curiosity and wanting to learn more and experiment. I wanted to
learn how I could best incorporate music into the classroom to facilitate these kinds of feelings,
regardless of the content. I think that students deserve to benefit from music in the classroom the
same way that I did, and I think that it is possible to further maximize music in the classroom so
that students can get even more out of it.
Capstone Project
The goal of this project is to create a professional development presentation that can help
an EL teacher get the most out of music in the classroom. There are many benefits associated
with music and learning, and I want these benefits for the students with whom I work. I also
want to know how I can be effective and efficient with its use. It seems that the best way to get
the most out of music in the classroom is to create a daily routine that can fit with lesson plans
and daily schedules that already exist. The goal was to create a plan for using music in the
classroom that is organized, has specific intentions, and can become a routine.
Conclusion
This chapter discussed how music is currently used in schools. Music in the classroom
can help students at all levels. There are also benefits to memorization and vocabulary learning
associated with music. Music can aid in language acquisition and can be thought of as a language
(Brandt, Gebrian, & Slevc, 2012). Immersion in a language can be beneficial for language
acquisition, and listening to music in the target language can help to provide a more immersive
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experience for the students. In regards to the information about the relationship between learning
and music in mind, I discussed my own experiences with learning and music. I grew up with
music around me. My mom was a piano teacher and a singer, and my dad took me to all kinds of
different lessons. My positive experiences with music and my background knowledge in the
subject made me interested in pursuing the answer to the question: How can music most
effectively be used in the EL classroom?
In the following chapter, I discuss the literature that was used for research in this project.
Chapter three covers how I explored my capstone question and the methods I used to create my
professional development. Chapter four is a reflection of the capstone project as a whole.
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CHAPTER TWO
Literature Review
Chapter Overview
The goal of this chapter is to answer the capstone question: How can music most
effectively be used in the EL classroom? This is done by exploring a brief history of EL (English
Learner) education, as well as a history of how music has been used in learning. The other topics
that are discussed are the benefits music has on learning and the various methods of
incorporating music in the EL classroom.
One of the goals for this capstone is to create something that is practical and easy to
understand. The professional development workshop is for teachers that enables them to
implement current best practices of using music in the EL classroom, which can be used with
lesson plans and curriculum they may already have in place.
The history of EL learning, as well as the history of music and learning, is important in
understanding the foundations of this project. Music has been an important part of learning and
the school environment for a long time, especially when thinking of younger students and their
early literacy and memorization techniques, but music has also been an equally important part of
secondary education. The professional development workshop demonstrates strategies on how to
include music that would work at both the elementary and the secondary level.
There are many benefits to learning with music that are explored through this capstone
project. After laying out some of the historical background for EL learning and music in the
classroom, chapter two discusses some of the most important benefits of music for students and
EL students in particular. To ensure that the focus is on EL students, this project focuses on the
specific relationship between music and language learning. After addressing the benefits of
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music in the classroom as well as the relationship between music and language learning, this
project also examines some of the ways in which music is used in the classroom. The goal of this
particular subtopic is to work through the ways in which music is used in the classroom to
narrow down to the most effective ways of using music in the EL classroom.
Historical and Background Information
ELL in the United States
The movement toward teaching English as the primary language in schools occurred
around the beginning of the 1900s (Ruiz Bybee, Henderson & Hinojosa, 2014). Before that,
students were taught in a variety of languages depending on what part of the United States they
were in and what languages were spoken in their communities. Not all languages were equally
appreciated or equally valued, but students were learning in German, Spanish, and various
indigenous languages (Ruiz Bybee et al., 2014). The turn of the twentieth century and the
consistent influx of immigrants, a variety of changes to the country happened. Laws were
enacted with the intention of restricting some of the access that would-be immigrants had to the
country, and immigrants that were already in the United States were subject to many schools
moving to English-only policies (Ruiz Bybee et al., 2014).
The Immigration Act of 1917 introduced a literacy test that immigrants needed to pass in
order to gain access to the United States. This same act also barred immigrants from most Asian
countries from entering the United States. The Philippines was a US colony at the time, and its
residents were allowed to freely travel to and from the US. In 1924, another Immigration Act
was passed which further limited the amount of immigrants allowed into the country by lowering
the previously established national origins quota. As a result, immigration was restricted to
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provide visas to only two percent of the total number of people of each nationality in the United
States, using the 1890 national census as a reference (US Department of State, 2016).
For the first half of the twentieth century there was very little support for non-English
speaking students (Ruiz Bybee et al., 2014). It was typical for students to be held back or made
to stay in their grade until they were able to master the subjects at that level. Because of this,
many students whose native language was something other than English were often held back
until their English allowed them to be successful in the various subjects at their grade level
(Texas Education Agency, 2010). This immersion-style education was the primary way that
English Learner (EL) students were being taught in schools until the mid-to-late 1960s, when
some things started to change to help EL students become more successful. The Civil Rights era
led to changes in US law, which dictated that people not be discriminated against based on their
race or national origin in institutions that are federally assisted; schools being a primary example
of one of those institutions affected (Texas Education Agency, 2010). Following the Civil Rights
Act of 1964, the Bilingual Education Act of 1968, a federal policy regarding bilingual education,
was created and the government officially recognized the unique disadvantages faced by
non-English speaking students in the US (Texas Education Agency, 2010). However, one of the
problems with this recognition was that the framing of the law presented non-English speaking
students through the lens of deficit, not that they are students who possess a unique skill or asset
(Ruiz Bybee et al., 2014).
More recently there have been developments both for and against bilingual education.
There are frequently pushes for “English-Only” laws for government and education. The
Bilingual Education Act was overturned in 2000, and around that time several states adopted
their own English-Only laws. California, Arizona, and Massachusetts have all passed
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English-Only laws within the last 25 years (Ruiz Bybee et al., 2014). California’s Proposition
227 is perhaps the most well known. The passage of this proposition ended a long period of
bilingual education in California in favor of an immersion program (Kinney, 2018). Unless their
parents specifically requested otherwise, all California students were required to learn English.
This was especially problematic for a state that has over 1.4 million EL students. As recently as
2016, only 5% of public schools in California had multilingual programs. Proposition 227 passed
via a popular ballot in 1998 and wasn’t overturned until recently with the Multilingual Act of
2016. This 2016 act enables teachers and schools to develop their own multilingual programs.
One of the goals of this act was to provide students with the opportunity to learn English, while
remaining fluent in their native language (Ulloa, 2016).
For some people, bilingual education is seen as divisive and complicated and there are
those that argue it will eventually divide the country along the lines of language barriers.
However, bilingual education and dual language schools are growing rapidly and seeing
increases in interest and enrollment (Ruiz Bybee et al., 2014). There are many benefits to
bilingualism. Having bilingual abilities can create more opportunities, whether that’s in
education, travel, or economic and career opportunities. Speaking more than one language
enables a person to communicate directly with more people than they otherwise would be able
to. The goal of successful EL programs currently is to help students learn English so that they
can be successful in a society that is largely English-speaking, but to also have them emerge
from the program as bilingual or multilingual, maintaining their native language skills (Ruiz
Bybee et al., 2014).
Learning with Music
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Music is an important part of learning and the school experience. Today students in
elementary and secondary schools have dedicated music classes. There are also all kinds of
options and opportunities for students to be involved with music. High schools may have pep
bands, marching bands, or jazz bands. Students are able to join choir, glee club, or participate in
theater productions if they are interested in singing. Music is also a part of students’ daily
experience in their mainstream classes as well. Elementary students are exposed to lots of
different songs to help them learn things like the alphabet and the days of the week. Music is
often used to help students learn and remember something, but it is also a joyful experience for
the students that helps to build and strengthen community because they participate in creating
music together. In some classes students watch videos that have sing-a-longs and dance routines
when their teacher is guiding them through a “Brain Break” or a “Body Break.” K-12 Schools
are filled with music in so many ways. To discover more about why music is an important part of
learning, it is important to discuss the history of music and learning in the United States.
Since the nineteenth century, singing has been the first musical behavior that is taught
directly to students (Groulx, 2013). This skill is important because it helps the students to
participate in musical activities that are done throughout the day. The Alphabet Song, also known
as The Schoolmaster, is most often credited to Charles Bradlee and was copyrighted in 1834
(Fuld, 2000, p. 594). Simple songs like this were used to help students memorize important
material and they are still used today.
The use of music in schools has greatly evolved since 1834 and is now used in a
multitude of ways. The ways in which music behaviors are directly taught to students have also
greatly changed over the years. In the twentieth century students were not just taught directly
how to sing, but also to play instruments. Students learned about rhythms and how to play
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percussion instruments. The use of the recorder as an instrument also became much more
popular. Many schools relabeled “singing” class as “music” class, as the scope of music learning
increased. Later in the twentieth century, during the 1970s, there was another restructuring of the
way music classes were taught. There was an increased focus on student creativity and
experimentation (Groulx, 2013).
Howard Gardner’s work in the 1980s introduced the concept of multiple intelligences.
Music is considered one of the intelligences through which students learn (Torras-Vila, 2021, p.
37). Students learn through a variety of different aptitudes, or intelligences, and music is just one
of the vehicles through which material can be presented to students. Musical intelligence
“encompasses the capability to recognize and compose musical pitches, tones, and rhythms
(Auditory functions are required for a person to develop this intelligence in relation to pitch and
tone, but it is not needed for the knowledge of rhythm)” (Brauldi Timmins, 1996 p. 1).
Today, the ways music is being used in classrooms are still expanding. Hip Hop Based
Education is one of the newer movements relating to music and learning. It involves using
hip-hop music and culture to teach students in formal and informal spaces in school and has been
very successful (Love, 2015, p. 108). Hip Hop education incorporates the study of hip-hop
culture along with language and analysis. This can take the form of using songs’ lyrics to analyze
language or using culture as a lens through which to analyze literature, film, or social studies. An
essential part of hip-hop based education is that it encourages student activism and active
citizenship in their communities (Morrell, 2002). This movement recognizes the importance of
hip-hop in American culture and uses that to the benefit of students. Like language, music and
culture are constantly changing and evolving and the way that music is used in schools will
continue to evolve as well. The most effective ways to use music in schools may differ in
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different settings, and the way that music and culture are used to connect to students differ as
generations change. A knowledge of some basic history of EL education in the United States
along with information about how the relationship between music and learning has evolved are
important elements in answering the question: How can music most effectively be used in the EL
classroom?
Benefits of Learning with Music
Music and the Brain
Music is experienced in a variety of ways. Whether it is background music, something in
a video, or music coming from an instrument being played, music is constantly a part of people’s
lives and it is also something that impacts peoples’ brains. Music can have a profound effect on
the way one feels and one’s attitudes. There is research suggesting that participating in musical
activities can boost student confidence, social interaction, and enjoyment (Pitts, 2016). Knowing
that participating in musical activities can have these kinds of benefits for students is one reason
why music should be an important part of the day-to-day school experience for students.
In the book, Rock n’ Roll Classroom: Using Music to Manage Mood, Energy, &
Learning, a 1994 study by Thayer et al., mentions how to turn a bad mood into a good mood. In
the results of their research they determined that music was the second most effective way to turn
someone’s mood around (Allen & Wood, 2013). The number one approach was physical activity.
Musical activity can be used in combination with physical activity in order to help elevate
students’ moods. A 2019 study by Jensen involved university students making music together by
creating “human drum sets” (p. 317). This research and activity heavily involved the students
working together and exercising their bodies to create music. Although some students did report
that they were surprised by the amount that they needed to use their bodies in the exercise or
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thought that it may have been silly, the project showed that, overall, students connected socially
and learned successfully (Jensen, 2019).
An anecdote that many people have heard is that listening to music can make you
smarter. This is most commonly in reference to listening to classical music. In fact, there was a
study done where people performed better on IQ tests while listening to Mozart (Musacchia &
Khalil, 2020). However, research has shown that this is an oversimplification of how music can
help to make someone smarter (Musacchia & Khalil, 2020). Listening to music on its own is not
necessarily going to raise someone’s IQ. However, music has the ability to elevate mood, make
people feel relaxed, and help them feel less stress (May, 2020). These positive effects can lead to
feeling more focused and at ease while working and result in better test scores (Musacchia &
Khalil, 2020).
Listening to music can help elevate mood and create an atmosphere for a classroom, but
directly participating in musical activities can have an even larger effect on the brain. As people
participate in music and receive music training, they improve their ability to discern between
different sounds and pitches. There is a strong relationship between the different sounds that are
heard in music and the way people’s brains analyze speech. Because of this, by training in music,
people can also improve auditory functions and the ability to understand and analyze speech
(Musacchia & Khalil, 2020). Training in music has shown the ability to increase long-term
verbal memory and contribute positively to reading ability (Besson et al., 2011).
In the same way that music can help people to better understand speech when they are
listening to it, exposure and training with music can positively affect elements of literacy.
Research has shown that there is a correlation between musical ability and reading ability. This

17
has to do with the ability to make connections between the sounds that are heard and the letters
that they correspond with (Musacchia & Khalil, 2020).
Motor skills might not be something initially thought of when making connections
between music and learning, but there are benefits in this area, as well. Training in music can
improve fine motor skills because when someone makes music it develops the part of the brain
that is responsible for controlling the mouth, fingers, or wrists (Musacchia & Khalil, 2020).
Playing instruments or singing involves dexterity, and increasing skills in these musical areas can
also positively affect speaking skills or handwriting. Music can also have a positive impact on
more general motor skills. One study that incorporated music into a physical education jump
rope lesson and found that the incorporation of music led to greater development in the students’
jump-roping and motor skills. Moving with music and musical activity helps students to better
understand the kinds of things they can do with their bodies (Ibrahim, 2005).
Social Impact
It is easy to think of music as an activity that people choose to participate in. For
example, people decide to listen to music or to play an instrument. But everyone is immersed in
music without actively choosing to listen to it. Music is often in the background in the news,
music comes from the cars in traffic, and in the hallways and classrooms of schools.
There is a conversation to be had about the universalism of music and whether or not it is
something that is truly shared by all. Some argue that music is experienced as good when it is
something that is familiar, like a story with a predictable ending, and that music can create
tension and unease when it is not doing what is known or expected by the listener (Allen &
Wood, 2013). In the same way that people love stories where they can probably predict what will
happen in the end, people tend to like music that fulfills their expectations. People tend to like
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music that toys with expectations, but then eventually resolves in the way that is wanted (Meyer,
1956), just like in a movie where the heroes are put in the worst possible situation before finding
a way to save the day. Musicologists might say that when music does not resolve the way a
listener expects, the music is not comforting or enjoyable for them, and in fact it could be quite
the opposite (Allen & Wood, 2013). These are some of the reasons why people can argue that
music is not universal.
However, there are lots of ways in which music can be seen as universal. Whether or not
music is truly a universal language might not really be relevant for teachers. There are enough
commonalities in music across cultures that it can still be a means of cross-cultural
communication that works to unite people and bridge differences (Higgins, 2014; Trivedi, 2014).
Music is made by people all over the world and it is a part of every culture. Even though there
are many differences in the music across cultures, people are often still able to enjoy music that
is not created by their own culture. Studies have shown that people are more often than not able
to attribute the correct emotion to a piece of music from another culture. They were at least able
to pick out the correct emotion more often than if they were just guessing (Allen & Wood, 2013).
Similarly, research has shown that children are also able to recognize fundamental elements and
changes within music, and this often occurs before they are able to do the same with speech
(Zhao & Kuhl, 2016). This is relevant for teachers because this means that they are able to use
music to make connections with students regardless of where they are from. This also shows
that, because of people’s expectations of music and the joy that is produced when those
expectations are fulfilled, using music from students’ cultures to connect with them and build
bridges between cultural gaps (Allen & Wood, 2013; Meyer, 1956).
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In Musacchia and Khalil’s (2020) article on music and learning, they stated that
socio-emotional awareness can be enhanced through music. Socio-emotional awareness is, “the
ability to identify, manage, and express emotions constructively. A good example of this is that
very young children are more likely to interact positively with people they play music with”
(Musacchia & Khalil, 2020, para. 7). Encouraging positive interactions between students can be
especially useful with a group of students from diverse backgrounds. They might be less likely to
have as much in common with each other as some of their peers in mainstream classrooms
might, but EL teachers can take advantage of the social benefits of music to encourage social
interaction and community building.
One of the goals of Jensen’s research in 2019 was to show that “when teachers include
artistic activities, students are provided with a variety of opportunities for participating, and their
diﬀerences in learning styles and learning paths are accommodated” (Jensen, 2019, p. 314).
Jensen worked with university students to build on research that had previously been done at
elementary levels, using musical activities and games to build community amongst the students
and reach various learning objectives. The projects that she did with students resulted in
successes in a variety of ways. The students were able to learn some of the musically oriented
targeted objectives, and also had success working and interacting with each other. They were
active participants, even though one activity, the “human drum set”, brought some of them
outside of their comfort zone. Overall the study resulted in positive feedback, successful
learning, community building, and growth of confidence in the students (Jensen, 2019, p.
319-321).
These examples help to demonstrate some of the powerful social benefits music can
provide in academic settings, regardless of the level of education. Music brings people together
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and builds confidence. Improved self confidence can lead to improved language acquisition
(Krashen, 1981). Music is also able to reach students across various cultural backgrounds, which
is hugely important in the field of ESL. Musical activities have shown to help build a sense of
community through the desire to belong with a group. In Jensen’s human drum exercise, Jensen
describes how the students were all working together to build a rhythm, and part of the process
was students needing and wanting to fit into that rhythm. The students were building something
that required everyone’s participation, and also required everyone to pay attention and play their
part. Working together to create rhythm was fun for the students, but also required a serious
focus, and helped to build students’ identities within the group (Jensen, 2019). Learning with
music can benefit both cognitive and social development, and aid in answering the question:
How can music most effectively be used in the EL classroom?
Music and Language Learning
Motivation
Motivation is a key factor in many aspects of life. It is very important in schools and the
learning process. Students who are motivated, whether by external sources or by intrinsic
motivation, have an easier time reaching learning objectives and finding success throughout their
educational careers (Kao & Oxford, 2013). Higher motivation is a factor that can lead to better
language acquisition (Krashen, 1981). If music and musical activities are able to help motivate
students and have a positive impact on their language learning, they should be put into practice
by teachers. As stated earlier, music has the ability to boost the confidence of learners and that
can feed into building their motivation as well. Learning language through music is a way to get
students interested in language, by getting them interested in the music, and this works to
increase their motivation to learn the target language (Kao & Oxford, 2013).
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Motivation is literally the desire to do things. It’s the difference between waking up
before dawn to pound the pavement and lazing around the house all day. It is the crucial
element in setting and attaining goals and research shows you can influence your own
levels of motivation and self-control. So figure out what you want, power through the
pain period, and start being who you want to be. (Kao & Oxford, 2013 p.116)
Finding a way to have motivation for language learners can be a very useful tool for their
language development, and using music to open a world for them to discover is one way to
accomplish this.
In Kao’s research, she talks about how language learners can lose motivation during their
adolescence and that one of the ways to combat this is to employ more self-directed learning
(2013). Self-directed learning offers EL students an opportunity to learn something outside of the
normal school curriculum and it gives them the chance to pursue learning on their own. Students
being able to follow their own learning methods allows them to personalize their learning, keep
track of their own work, and stay motivated because of their own interest and curiosity (Kao &
Oxford, 2013). Offering students more opportunities to pursue language through means that they
find interesting and letting them create that path on their own could lead to more motivated
learners and more success in second language acquisition. Finding personal interest in the
material the students are studying helps their attitude towards the subject matter be more positive
(Bonilla, 2015).
The goals of the language learner and the target language community play an important
role in student motivation, as well. An EL student’s goals are part of the intrinsic motivation as
they work to acquire new language skills. The community of the target language is important
because it is in that community where the EL student may discover some of their learning goals
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(Kao & Oxford, 2013). A student may develop goals as a language learner because of a desire to
participate in something that a new language unlocks for them. Motivation to learn a target
language because of the desire to enjoy aspects of the culture is something that music can
provide (Berman, 2014).
After visiting a school practicing hip hop education, Parliament Funkadelic founder
George Clinton wrote,
I’ve seen how unique and transformational the educational model is and how hip-hop is
saving lives. Through hip-hop, kids learn ways to count, sequence computers, and do the
most involved tasks. Because we learn when we’re interested in what we’re learning. If
you can find a way to get somebody interested enough to learn, they’ll do it themselves.
(as cited in Seidel, 2011, para. 9)
This speaks to music’s ability to inspire learners and foster genuine interest that can further
motivate students to be self-led learners.
Kao’s work specifically revolves around hip-hop as a means of motivating students
through music.. Kao points out that lyrics in hip-hop might often be initially confusing for the
listener, but there are multiple ways that the music can help motivate the listener. The listener
could be motivated by a desire to learn more about hip-hop culture and they might want to
understand more about what the lyrics are actually saying. A benefit here is that if the listener is
frustrated by a lack of progress in working to understand the lyrics, they can relax and enjoy the
music without having to pay close attention to the lyrics (Kao & Oxford, 2013).
Music and musical activities in classrooms, and outside of the classroom for that matter,
have the potential to motivate students in their language learning journeys. There are a number of
ways in which music can work to effectively motivate EL students. Music can inspire students to
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want to learn more, to want to become a part of a culture, and encourage them to be
self-motivated learners who pursue language through genuine interest and curiosity. These
motivational factors should be considered seriously by teachers and should be utilized in order to
give students the very best opportunity to be successful in their pursuit of a new language.
Social Bonding
Music has a number of benefits in regard to social development and bonding. There are
social rewards from listening and creating music together. Synchronization, harmonization,
repetition, and rhythm all work towards building social bonds and interactivity (Savage et al.,
2020). Background music can also be utilized in order to have a positive impact on small group
work; another social activity in the classroom (Allen & Wood, 2013). Throughout history music
has been able to act as a harmonizing and community-building counterweight to growing
individualistic tendencies (Harvey, 2018). There are social rewards through creating and
participating in something together, music can work to facilitate group work in classrooms, and
music can be used as a source of unification and togetherness in the classroom.
Savage and their co-authors describe the key phrase of social-bonding as “the formation,
strengthening and maintenance of affiliative connections” (Savage et al., 2020, p. 2). Their
project looks at social bonding and development from an evolutionary perspective and argues
that music has the potential to, and often does, play an important role in this strengthening of
social bonds. Part of their argument involves the idea that music, from an evolutionary
standpoint, can be compared to something as simple as fire. Fire was discovered and used by
early hominids, and this usage set the stage for humans to adapt the usage of fire and develop the
ability to use it for the preparation of cooked food. Music is like fire in this sense because it was
developed and used early on by humans, and this early use set up the potential for the

24
development of music to have other uses and social impacts for humans later on (Savage et al.,
2020). Music may have been used by early humans for one reason, but now it can be used by
humans for a wide variety of reasons, many of them having positive effects on social bonding.
They argue that, “because music had multiple adaptive effects on social bonding, this led to
subsequent selection (both genetic and cultural) for the ability and motivation to make particular
forms of music” (Savage et al, 2020, p. 3).
Musicality is so important in classroom settings because it can work to increase positive
relationships between students and also help to create new positive relationships. Basically,
music and musical activities can work to promote friendship and cooperation (Savage et al.,
2020). Increasing friendships and cooperation works towards building a stronger classroom and
school community. A positive atmosphere and students who are apt to work together might be
more likely to find success in their language learning. Music is useful regarding mood
management, fostering a positive atmosphere, and is an important factor in developing identity
and forming social bonds (Franken et al., 2017).
Musical activities across all cultures tend to have something in common with language,
which is one of the reasons music in the EL classroom can be so impactful. Knowing that music
tends to share some common features across known cultures suggests that these common
features may be used in order to teach and learn effectively with a diverse group of students
(Allen & Wood, 2013). There is “widespread use of simple, discrete meters and scales also
enables multiple people to memorize and coordinate their performances” (Savage et al., 2020, p.
10). Commonalities like this help music to bridge across many cultures, and rhythm,
repetitiveness, and memorization are important features of both music and language. The need to
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coordinate and work together to create music also helps build social bonds by establishing a
unifying goal (Savage et al., 2020).
Part of their argument specifically addresses language development and they make the
case that music ought to be used to enhance language learning:
Bonding via non-musical methods like language, ritual, or sports should be enhanced by
the addition of musical components (e.g., religious services with group singing results in
stronger bonding than those that only involve group prayer). Different musical
components are predicted to have synergistic effects such that - all things being equal including more of these components (e.g., synchronized, harmonized singing and dancing
in groups) tends to increase bonding more than activities that only use one or a few (e.g.,
conversations or recitation in pairs). (Savage et al., 2020, p. 15)
For the EL classroom, one of the important takeaways from this argument is that including more
musical components can positively affect the social bonding amongst students.
Group Work
Students learn from teachers when the teacher is lecturing in front of the class, but
students do much more of their learning when they are working with information to discover
something for themselves or by working with other students around them (Allen & Wood, 2013).
Group work is a great way to have students working together to learn even more than they would
by just listening to a lecture or following along to a presentation. Music can be used to help
facilitate group learning time in order to make it as productive and successful as possible. Music
may help students feel more comfortable and open to participating in small group discussions
(Cunningham, 2014).
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When different groups are working together at the same time, it’s possible for students to
become distracted by the different auditory stimuli in the room. Small groups are also one of the
most difficult times for students to initiate discussion. EL students often feel more comfortable
with reading and writing than they do speaking. Music can be used to influence the atmosphere
and comfort of the student, leading to better participation in discussions (Cunningham, 2014).
When different groups are all talking at the same time, it can be hard not to pay attention to what
other groups are saying, even if that’s not necessarily the intention of the student. Speech is one
of the most distracting types of auditory stimulus because human brains have a natural desire to
decode language and understand what is being said. Language and speech are also constantly
changing, which makes the brain have to follow it closely to continue to make sense of what is
being said (Allen & Wood, 2013).
Music can be used to limit the distractions caused by different groups talking at the same
time during small group work. However, the right variety of music has to be used in this
scenario. Bringing more sound in during group time sounds like it could be problematic by
adding more sound to a potentially noisy classroom time, but there are multiple positive impacts
that music can have during small group work. Lower symptoms of stress can improve group
work and discussion, and people’s brains habituate to music easier than they do to speech. This
means that people are able to pay more attention to the work they are doing and not focus on the
music that is being played in the background (Allen & Wood, 2013).
When choosing background music for group time work, there are several key elements
that the music should have. The music should be played at medium volume and not be too fast or
too slow. Finding music that is somewhere between 80 beats per minute (bpm) and 100 bpm is
ideal. The music should also be instrumental music; meaning that there should not be lyrics and
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language. The background music that is chosen also should not be recognizable to the students.
When people recognize music, they are more likely to become distracted. If the music is
unknown, it is easier for the brain to habituate to the music and easier to remain focused on the
work at hand (Allen & Wood, 2013).
In the EL classroom, and mainstream classrooms as well, there are multiple benefits to
using music during group work time. First, the group work itself is beneficial to students because
they are more likely to learn more when they are working together and learning from each other.
Second, the music can also work to create a positive and calming atmosphere for the students to
work in. Lastly, appropriately using background music during group time can lead to increased
focus, productivity, and limit the amount of distractions due to the talking in the classroom.
In a group setting, musical activity offers a means through which students can work
together and bond socially even if they are from diverse backgrounds and have different
perspectives and learning goals (Harvey, 2018). There is lots of evidence through history
showing the socially harmonious aspects of music. It is something that can aid in teaching and
learning through building a community and reaching students across various cultural
backgrounds. Musical activity promotes successful social interactivity along with promoting
individual well-being. Because of these positive social and individual effects, the importance of
music in education demonstrates itself (Harvey, 2018).
Early Language Acquisition
There have been many studies done over the years that focus on the way that musical
training can impact language development. These studies have shown that music can impact
language in a variety of ways. Musical training has been shown to impact language development
on a perceptive level, a cognitive level, and on a domain-general level (White et al., 2013, p. 9).
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Learners have performed better in acquiring new vocabulary when that vocabulary is presented
with a melody (Ludke et al, 2014). This means that childhood musical activity can lead to
improvements in the development of the recognition of pitches and patterns in speech,
phonological awareness, spelling, and even reading comprehension (White et al., 2013, p. 9).
The information that is available about music’s positive impact on children and language
acquisition suggest that music should be a major component of an EL classroom, especially
when that EL classroom is composed of students who are early in their development. Students
who are younger and beginning their language and literacy development are likely to see
increased benefits through musical activities and musical training (White et al., 2013). It is also
evident that children's minds can distinguish musical features just as early as they can distinguish
features of language. Music can even be argued to be a form of language, and developing the
musical aspect of language can be considered a crucial component to developing other aspects of
language as well (Brandt, Gebrian & Slevc, 2012). Building on the connections between
language development and musical activity is part of answering the question: How can music
most effectively be used in the EL classroom?
Incorporating Music in the EL Classroom
Overview
The research covered in this chapter shows that music has many benefits for students, and
definitely for students in the EL classroom. So what is the best way to use music in the EL
classroom? In the previous section on group work there was some detail on how to use music in
the classroom and a few guidelines to start with. When music is being used in the classroom
during group work, it should be played at a medium volume so that it is not so loud as to be
distracting, but is also loud enough to create some audio interference so that a group of students
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will really only hear the conversation in their group and not the other conversations around the
room (Allen & Wood, 2013).
A teacher might want to consider playing music for their own enjoyment at the beginning
of the day before class starts. Either playing music early in the classroom before students arrive,
or playing music in the car can be beneficial. When people listen to their favorite music it can
create a boost of dopamine and increase energy and positivity. Music can help with focus and to
feel mentally prepared to approach the day (Nash, 2019).
The type of music that is being played during activities can also be changed depending on
the difficulty level of the task the students are working on. For example, students tend to be more
productive on simple tasks when they are soundtracked with more energetic, arousing music.
However, students are less productive when that same high-energy music is the background for
their more difficult tasks. It is important to select music that is more subdued when students are
tasked with more difficult problems (Allen & Wood, 2013).
Another effective way to use music in the classroom is during transition periods between
classes or activities. Teachers can use specific songs to signal that it is time for specific activities.
If a teacher plays or sings a song during clean-up time, for example, the audio cue can help
signal to the students what their objective is and help them prepare for and accomplish that task.
If students are taking a break, a song can signal that it is time to finish their conversations and
return to their desks. Sometimes, it can be difficult for students to be ready to stop talking and
re-engage in learning. An effective strategy for this situation is to raise the volume of the music
and then cut it off. Increase in volume followed by silence grabs the attention of learners (Nash,
2019).
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The mode or key of music does not have an impact on covering distractions in the
classroom, but studies have shown that students tend to perform better when they are working
along with music in the major mode. This is likely due to the fact that music in major keys has
the ability to elevate the mood of the listener (Allen & Wood, 2013). Teachers may not have the
musical knowledge to differentiate between major and minor modes of music. Allen and Wood’s
book, Rock n’ Roll Classroom, is a valuable tool because there are several playlists of songs that
fit the musical elements that they are describing throughout their chapters (2013).
Creating a soundtrack for students for their work throughout the day can be beneficial.
Teachers can facilitate group work, motivate students, create an atmosphere, and cover
distractions. Playing music can create the proper atmosphere for student discussion to thrive
(Nash, 2019). Beyond creating a soundtrack for the classroom, there are many positive effects of
participating in musical activities as well. Participating in musical activities has positive impacts
on language development, social bonding, and individual well-being and motivation. Singing
songs together, engaging in physical activity along with music, and playing instruments are all
ways that teachers can proactively include musical activities in their classroom to make the most
out of music for their EL students.
Summary
This capstone project is a professional development presentation and the literature that is
reviewed in this chapter was selected to provide a background and a clear understanding of the
most important topics that are covered in the presentation. This chapter provides a brief historical
background of the relationship between music and learning, as well as a background of EL in the
United States. It also includes information about how music and musical activities can positively
impact learning and a section that covers how music can aid in the language learning process.
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These sections were designed to provide the research necessary to be able to present to educators
the importance of music and learning, and the benefits of music for EL students. Methods of
incorporating music into the classroom were covered to create a presentation that helps teachers
have an understanding of how to practically apply the information that is presented.
Chapter three provides a description of the capstone project. It includes detailed
information about the professional development presentation which is designed to help teachers
learn about how to most effectively use music in the EL classroom. Chapter three covers
information about the context and setting of the presentation, along with a detailed description of
the presentation. The goal of this presentation is to answer the capstone question; What is the
most effective way to use music in the EL classroom?
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CHAPTER THREE
Project Description
Introduction
In this chapter I discuss the answer to my capstone question, How can music most
effectively be used in the EL Classroom? This chapter contains information regarding the context
and audience for the project I created along with discussing the need for the project.
Additionally, I describe the purpose of the project and what goals the project is trying to achieve.
The chapter concludes with a description of the project itself. The main areas that the project
cover are:
1.

Benefits of Learning with Music. This section goes over the ways in which music
can positively impact learning in a general sense.

2.

Music and Language Acquisition. This section focuses on music and language
learning specifically and the way that music can motivate language learners.

3.

How to Use Music in the Classroom. This section focuses on how to practically
use music in the classroom. It uses information from the previous two sections
and creates a guide on how to put it to use.

The different sections of the presentation are supported by specific resources. For the
section that focuses on the benefits of learning with music, the resource that is referenced is a
2020 article by Musacchia and Khalil. The article focuses on how music can positively impact
learning. It is useful because it covers the benefits of using music with learning in a wide variety
of ways.
For the section on Music and Language Acquisition, the primary resource that the section
references is a 2013 paper by Kao and Oxford. This paper is written by someone who learned
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English as a second language and discusses the ways in which music can be used to aid in the
motivation of acquiring a new language. For the third section of my presentation, I reference
Allen and Wood’s 2013 book The Rock n Roll Classroom because this resource has very practical
information on how to use music in the classroom.
Context and Audience
This professional development presentation was created for teachers and staff at
elementary, middle school, and high school levels. There is a focus on EL students and learning
in the EL classroom, but the information is beneficial to anyone working with students. The
presentation was conducted in a large group setting, on a district-wide professional development
day, in which district employees were able to choose which professional learning opportunities
they would like to participate in. There were an estimated 50 teachers and educational staff
members from schools throughout the district present for the presentation. This is a suburban
district on the west side of the Twin Cities metro area in Minnesota and has a diverse student
population with an increasing number of English learners in attendance. Due to the COVID-19
pandemic and ongoing limitations on social gathering, some may not have been in attendance
who would have liked to be. For this reason the presentation was also recorded and posted online
so it could be accessed at a later date.
Need for Project
This project meets areas of need on multiple levels for teachers. First, it provides a
general overview of some of the many benefits that music can have when used as a part of the
learning process. EL teachers, classroom teachers, paraprofessionals, and anyone working with
students can benefit from having a greater understanding of the variety of ways in which music
can enhance student learning. Creating a positive atmosphere, elevating the mood of students,
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building social bonds, and having fun can all be achieved through the use of music in the
classroom and many educational professionals can benefit from this knowledge.
Second, this presentation provides additional value for any teaching professional that
works with EL students. Through this presentation, teachers learn about how music can be used
to aid in the language acquisition process. Music training and exposure to music can aid in
language learning and literacy. Music has a unique ability to motivate language learners through
a variety of means. Students can be energized by music or build a desire to learn more about a
culture. Students developing goals to learn more about culture and language can lead to more
learning opportunities and encourage students to become self-led learners.
Lastly, there is a necessity for this project because it provides education professionals a
guide on how to effectively incorporate music into their learning settings. After learning some of
the ways in which music can benefit learning and aid in the language learning process with EL
students, participants in the professional development learned how to put this information into
practice.
Project Description
Introduction
I introduced myself and the main question that the professional development workshop
answers: How can music most effectively be used in the EL classroom (see Appendix A) . I briefly
shared some background information about myself and what led me to this capstone project. I
believe that it is important to share that I have a passion for education, music, and helping
people. My goal was to establish connections with the participants of the presentation. This
project brought together my passions for helping people, music, and education work.
Benefits of Learning with Music
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This section introduces the concept of learning with music (see Appendix A). Most
people are familiar with some of the basic ways that music can be used in the classroom. People
are familiar with elementary school songs that helped them to memorize the alphabet or phonics
sounds. I introduce the topic through these ideas, since this is what education staff is likely
already familiar with. I expand on some of these basic ‘music-in-the-classroom’ ideas and
explain the reasoning behind why they are beneficial.
This section covered the ways in which music can positively impact learners. People
were likely familiar with the idea that learning songs can help students memorize things. I
explained that elementary school songs do not just help students to remember the alphabet, but
that they elevate the mood of learners, help to build a classroom community through social
bonding, and positively contribute to the development of literacy and motor skills. Memory,
mood management, social skills, motor skills, and literacy were all covered during this section of
the presentation.
Music and Language Acquisition
This portion of the workshop focused on the impact that music can have on language
learning (see Appendix B). There were two primary focuses for this section. The first part of this
section focused on the ways in which music can aid in language learning, speech, and literacy. I
explained that exposure to music and musical activity can improve students’ ability to analyze
and understand speech. The second part of this section focused more on the way that music can
motivate language learning through a couple of means. I explained that music can enhance
student motivation through creating a positive atmosphere and enhancing the mood of students.
Exposure to music can also help language learners to create their own goals and desires within
language learning. Cultural aspects of music can create a desire for students to want to learn
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more to be able to understand or become an active participant in a culture. Students developing
their own goals can help them become more self-led and independent learners who are more
likely to pursue language learning on their own, inside or outside of the school setting.
How in Use Music in the Classroom
The final session of the workshop was the most important (see Appendix C). In this
session, I went through some of the ways teachers and educators can use music in their
classrooms. I explained that music can be used not just to help students, but can also make a
positive difference in how educators feel. Starting the day by listening to some favorite songs has
been shown to increase dopamine levels and help people to mentally prepare for the day ahead.
Then, I discussed the ways that teachers can use music to help benefit their students
during the day. I explain how teachers can use music as a background soundtrack during
activities that can increase students’ ability to work, as well as prevent distractions from other
voices in the room. During this portion of the presentation I explained the specifics about the
choice of music for different activities. Music to play during group work might be different from
music to cue an activity. Educators find success using music by using it to cue certain activities.
Welcoming music, break music, and music to signal the beginning or end of an activity have
positive effects in the classroom.
I close this section by going through the importance of using musical activities in the
classroom. There are many benefits to musical activities that students can actively participate in.
Incorporating songs, hand movements, and dances can greatly enhance students' learning. I
explained that musical activities aid in memorization, social bonding, motor skills, and add joy to
the classroom.
Assessment
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During each of the professional development sessions there were multiple opportunities
to interact and converse with participants. The participants completed writing prompts
accompanying the introduction and conclusion of each session. The written feedback was
instrumental in determining how effectively this project answers the question: How can music
most effectively be used in the EL classroom? In addition to the written feedback, I made note of
the comments and experiences that were shared, along with questions that were asked during the
allotted question-and-answer time. Information received from the participants during the sessions
and at the end of the workshop was used to ensure effectiveness.
Timeline
The literature review for this project began in June 2020. The idea was originally
conceived as a curriculum writing project and evolved into a professional development
presentation. The original capstone question for this project was How can music benefit learners
in the EL classroom?, as the project evolved and more research was done, the research question
for the project became How can music most effectively be used in the EL classroom?. Chapter 1
was written in the summer of 2020, while chapters 2 and 3 were written in the spring of 2021,
which is also when the majority of the literature review was done. The capstone project was
completed in full in August 2021.
Summary
My capstone project was created with the goal of benefiting teachers and students by
sharing with educators the ways in which music can aid in the language learning process and
give teachers practical methods of incorporating music into their teaching routine. My
presentation covers the relationship between music and learning, how music positively impacts
language acquisition and language learners, and what educators can do to use music with their
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students every day. Because music can positively impact all learners, and because all teachers
work with EL students, this capstone project is designed to benefit all educators.While it is EL
specific, all educators can benefit from an answer to the question: How can music most
effectively be used in the EL classroom?
The following chapter provides a reflection on the capstone process as a whole. I provide
a detailed review of the research and writing process, along with a reflection of the professional
development workshop that was the culmination of the project.
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CHAPTER FOUR
Conclusion and Reflection
Introduction
An interest in helping people is what led me into the field of education. The experiences
that I had traveling are what made me want to pursue EL education in particular. Now working in
education, I want to use every tool at my disposal to help students be successful. Knowing that
music is an important element of school and learning combined with my interest and experience
with music is what led me to work to answer the question How can music most effectively be
used in the EL classroom?
In this chapter I reflect on the professional development series that I created for this
capstone project. This chapter reflects on understandings from the literature review done with
this project, implications and limitations of the project, along with further research and usage of
results.
Reflection
Making this capstone project was a profound learning experience in every sense. I spent a
lot of time and energy researching and writing. Ultimately, I was really excited with the things
that I was learning. I am happy to be able to share what I have learned with the goal of helping
students become more successful. This project was to improve myself as a teacher, improve
others as educators, and actively support student growth and development.
Self-Reflection
One of the most important things to take away from this project for me is that music is
omnipresent in life and in educational spaces, and it is important to use available resources to
facilitate student success. It would be a waste to not take advantage of the music and sounds
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available and use them to the advantage of the student. Using music thoughtfully has the
potential to provide many benefits for students. Many educators already use music in their
classrooms, but identifying a goal and being intentional about its use is how to most effectively
use music in the classroom.
Putting it all Together
Whether the goal is to create an environment that is conducive to learning, or cuing a
transition to a new activity, there are many benefits to making music a part of an educational
practice. Coming out of this capstone process, I feel that to effectively use music in an EL
classroom an educator can create playlists and libraries of songs. Teachers can use these playlists
and songs for different activities and transitions in the classroom and having extra music in the
library will help teachers to be able to rotate the songs in their playlist frequently. In addition to
having music that is ready to play, a teacher can consider some musical activities to implement
as part of a lesson. The musical activity that educators choose should align with the goal that
they have for the lesson. Is the goal to share about the cultures in an EL classroom? Is the goal to
try to build community in a small group? These are questions to consider when making musical
activities to make a part of a lesson. There are many other ways to use music as a tool to
facilitate learning, but I think these suggestions would be a good place to start.
Key Understandings from Literature Review
Historical and Background Information
Information about the history of EL education in the United States along with a basic
history of how music has been a part of education was an important part of creating the
foundation for this project. In the United States, EL students have encountered many challenges.
At times they have been offered very little support for learning, have been held back, and have
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been targeted by racist English-Only laws (Ruiz Bybee et al., 2014). However, EL programs,
Multilingual Learner programs, and bilingual programs have all been growing in more recent
years (Ruiz Bybee et al., 2014). Successful EL programs honor students’ cultures native
languages. My goal is to be a part of a successful EL program and to bring music into that
learning space.
In creating this project, it was also important to explore some of the basics about how
music has been used as a part of education throughout history. In this section of the literature
review, I learned about how students originally received singing instruction as their primary form
of music education, but later on, students received training on instruments, were exposed to
musical activities, and were encouraged to be more creative and experimental. In order to answer
the question: How can music most effectively be used in the EL classroom? it was important to
discover the ways that educators have used music to the benefit of their students in the past.
Benefits of Learning with Music
Discovering and discussing some of the benefits associated with using music as a part of
learning was an important part of this project. Music can impact the brain’s ability to learn by
elevating the mood of the listener or participant. Learning that listening to music is one of the
most effective ways to successfully change a bad mood into a good mood helped me to
understand that the way music can impact mood and atmosphere was going to be an important
piece of using music effectively in the classroom (Allen & Wood, 2013).
Literacy is a fundamental skill for student success, and throughout my research I learned
about some of the ways that music can aid in building literacy. Listening to music helps to
develop the same skills that people use to understand and analyze speech. Musical training and
activities can also help students make connections between sounds and the letters that make
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those sounds (Musacchia & Khalil, 2020). Literacy is such an important skill for students and as
such, I thought it was necessary to include information about how to use music to foster literacy
development in my project.
Music and Language Learning
Motivation was one of the primary focuses of my capstone project, but I did not expect it
to be so heavily involved with language learning. It stood out to me as important because it was a
really prominent theme in one of the sources that I used, a 2013 journal article by Kao and
Oxford, whose primary author was a former EL student. I did not expect music to have such a
strong connection to motivation, in regards to language learning specifically. I thought the idea
of a student finding music they enjoy, wanting to learn more about the culture the music is from,
and then finding their personal motivation to further pursue language learning through that music
and culture was very inspiring.
This journal article was also the resource that most deliberately addressed the topic of
connecting and sharing cultures through music, which I think is particularly relevant for EL
educators. In my teaching practice, I like to have students be at the center of the learning. Using
the students’ music allows them to share and communicate their culture or find internal
motivation for language learning is a student-centered way of using music as a tool in the
classroom. Kao and Oxford’s article was very influential to my work around these ideas.
Music in the Classroom
One of the goals of my project was to share practical information with educators about
different ways to implement the use of music into the classroom. Allen and Wood’s work was
fundamental in discovering some practical ways educators can make music a part of their day. It
was important to me to be able to share some strategies that educators will be able to use right
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away in the classroom. Creating a few playlists and building up a musical library are ways to
prepare for using music as an educator. This portion of the literature review was really helpful in
determining when to play music, what kind of music to play, and how loud to play it, and I
wanted to be able to include some of these straightforward strategies that educators can use.
One of the other important takeaways from this portion of the literature review was that it
is also important for educators to use music for their personal benefit as well as the students’.
When people listen to their favorite music, it helps put them in a good mood, reduce stress, and
mentally prepare for the day (Nash, 2019). In order to use music as effectively as possible in a
learning environment, it’s important to consider the educator as well as the student. Educators
should make their favorite music a regular part of their teaching practice, even if that music isn’t
played for students.
Implications and Limitations
Implications
The main implication of this project is that EL teachers, classroom teachers, and other
educators will have some strategies and some tools to start being deliberate about the use of
music in their practice. Through these professional development sessions educators have
information that will help them to understand how to more effectively use music. They
understand what kind of music to use in certain situations, are offered some suggestions, and
create situational playlists that they can use in their classrooms. Educators who’ve completed
these sessions understand how important musical activities are for creating social bonds and
building community and they know that teaching with music helps language acquisition skills
like vocabulary development and language analysis. The information from this capstone project
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equips educators with information and gives them tools and strategies that can be implemented
immediately.
Limitations
One of the limitations that this project faced is that there is little follow-up information to
this project. That is, there’s not currently a way for me to determine what teachers are using the
methods from my project and what kinds of results might they experience. Additional data or
information from surveys would improve the project from a results perspective. Another
challenge is that I believe it is a challenge to seek every benefit from music and education all at
once. There are many benefits, but there are just as many ways to pursue them. If the goal is to
facilitate group work time, they are equipped with a playlist to use. If the goal is to build
community, you might want to select different music or a musical activity for students to
participate in. It can be a challenge to know what music to use in situations where you have
multiple goals as an educator, and that’s something that’s not really addressed in this project.
Further Research and Communication of Results
Further Research
There is a lot of research out there about music and learning. There is a lot of research
available dealing with music and language acquisition, but a lot of that research is focused on
very young learners, not students learning a second language. Through this project I read and
wrote about ways in which music positively impacts learning specifically with EL students, but
many of them deal with internal motivation or the desire to be part of a group. I think it would be
beneficial to see more research that deals specifically with music and second language
acquisition.
Communication of Results
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Throughout my professional development sessions there are multiple opportunities to
check in with the participants. Participants complete two Think/Write/Share prompts with each
session. The first prompt will help me have a better understanding of what educators know
coming into the sessions, while the second prompt will help me understand what they are taking
away from each session. This allows me to make changes to accommodate for what comes up
during the sessions. Each session also has a dedicated time to share thoughts and experiences and
time to answer questions. Interaction and feedback from the participants helps to guide the
sessions.
Benefit to the Profession
This project provides a benefit to the profession by helping educators understand how to
most effectively use music in the EL classroom. Through this project educators are aware of the
importance of music in education and are equipped with strategies and tools to implement with
their students right away. This project provides educators with information that will help them
pursue musical activities in their lessons. Educators leave this professional development with a
soundtrack for their classroom, along with knowledge of how to use music to build social bonds,
enhance language skills, and share cultures.
Conclusion
This chapter covered my reflection of the capstone experience. I reflected on key
understandings from my literature review. The sources that were the most important to me were
the ones that dealt specifically with the EL experience or contained practical strategies for
educators. I wrote about the implications and limitations of my work and, finally, wrote about
some of the ways my work can be put into use or benefit the profession.
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The most satisfying thing about my capstone process is that every day I will be able to
use the things that I have learned in my work. The capstone process was really long but it feels
really good to come to the end feeling proud about the work that I have done. The capstone
project started with the question: How can music most effectively be used in the EL classroom?
and through this process I feel I have learned and shared the very best ways to use music to
facilitate learning in the EL classroom.
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APPENDICES
Appendix A
Learning with Music
Learning with Music PD Lesson Plan
Time

Description

Notes

9:00-9:15

Opening
- The theme of Learning with Music is displayed for the
participants.

Handout for
think/write/share prompt

9:15-9:45

Participants complete a think/write/share prompt

Lesson
- Greeting and Introduction: Welcome to the first
professional development session that answers the question:
How can music most effectively be used in the EL
classroom? The primary focus of today's session is to
explore the benefits of learning with music.
- About Me: Introduction of self and relevant
background experiences
- Music: My own story and experiences with music
- Education: My educational history and what brought
me into the field of education.
- Why this topic: My experiences with music and my
love for music is what made me want to make it a
part of my educational practice.
-

Learning with Music session agenda.

-

Learning with Music: Before answering the question of
How music can most effectively be used in the EL
classroom? It’s important to have a little bit of an
understanding of the background of music and education in
the United States along with a brief history of EL education
in the United States

-

History of Music and Education: We know that music has
been a part of education from very early on.
- Singing a part of direct instruction since the 1800’s
- ABC song copyrighted 1834
- 1900’s playing instruments

Musacchia, G., & Khalil, A.
(2020). Music and Learning:
Does Music Make You
Smarter? Frontiers for
Young Minds, 8.
https://doi.org/10.3389/frym
.2020.00081
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-

9:45-10:15

Increased interest in creativity and experimentation
1980’s Multiple Intelligences and music as an
intelligence
Hip Hop education and using music to bridge
cultures

-

History of EL Education: EL education has become an
important part of the American school system, but it has
changed a lot over the years. In order to better understand
our EL students and contextualize their experience, it’s
important to have an understanding of what EL education in
the United States has looked like.
- Very little support for EL students in the early
twentieth century
- English-only laws and practices
- Change and multilingual and bilingual program
growth

-

Benefits of Learning with Music: Making music a part of
the school experience, whether direct or indirect, is an
effective way to aid in the learning process. Music in the
classroom, musical activities, and direct musical instruction
can benefit students in many ways.
- Memory
- mood/atmosphere
- Building community/social bonding
- Literacy skills
- Fine motor skill

Activity
- Small Groups
- Participants get into small groups and talk to each
other sharing experiences from their educational
history. The goal is for each group to identify
experiences from their educational past in which
music was used to aid in each of the following:
memory, mood, social, literacy, motor skills

10:15-10:45 Discussion & Closing
- Participants complete a similar think/write/share prompt
from the beginning of the session, noting what has changed
-

Group Sharing

-

Question & Answer

Groups of 3-6
Notebook or device for
writing

3 Closing activities
15 minutes each
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Learning with Music Slides
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Learning with Music Think/Write/Share
What do you know about
learning with music? How is
music used in education?
How can music help us
learn?

What do you think will be
covered in today’s session on
learning with music?

What do you know about
learning with music? How is
music used in education?
How can music help us
learn?

What was covered in today’s
session on learning with music?

What do you hope to learn in
today’s session?

What did you learn in today’s
session?
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Appendix B
Music and Language Acquisition
Music and Language Acquisition Lesson Plan
Time

Description

Notes

12:00-12:15

Opening
- The theme of Music and Language Acquisition is displayed for
the participants.

Handout for
think/write/share prompt

12:15-12:45

Participants complete a think/write/share prompt

Lesson
- Greeting and Introduction: Welcome to the second
professional development session that answers the question:
How can music most effectively be used in the EL classroom?
The primary focus of today's second session is to learn about
the ways that music can positively impact language
acquisition.
-

Music and Language Acquisition session agenda

-

Music and Language Acquisition: We know that music can
positively impact the learning process in a number of ways.
This session will explore how music can impact the language
acquisition process in particular. Music can aid in language
acquisition through language learning, literacy, and speech.
Music can also aid in the language acquisition process through
tapping into student motivation through multiple means.

-

-

Language Learning, Literacy, & Speech: Musical activities,
exposure to music, and direct musical instruction can improve
learners abilities to understand and analyze speech.
- Learners acquire new vocabulary better with a melody
- Children’s minds can distinguish musical features as
early as language features
- Recognition of pitch, patterns of speech, spelling, and
improvements to reading comprehension
Motivation: We know that music can be used to help motivate
students by creating a positive atmosphere that helps to put
students in the optimal mindset for learning. Music can also be
used to motivate students through social and cultural means
- Learners building community through participating in a

Kao, T., & Oxford, R.
(2014). Learning language
through music: A strategy
for building inspiration
and motivation. System
(Linköping), 43, 114–120.
https://doi.org/10.1016/j.s
ystem.2014.01.003
Jensen, J. (2019). Music,
social learning and senses
in university pedagogy:
An intersection between
art and academe. Arts and
Humanities in Higher
Education, 18(4),
311–328.
https://doi.org/10.1177/14
74022217732944
Ludke, K., Ferreira, F.,
Ferreira, F., Overy, K., &
Overy, K. (2014). Singing
can facilitate foreign
language learning.
Memory & Cognition,
42(1), 41–52.
https://doi.org/10.3758/s1
3421-013-0342-5
White, E., Hutka, S.,
Williams, L., & Moreno,
S. (2013). Learning,
neural plasticity and
sensitive periods:
implications for language
acquisition, music training
and transfer across the
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-

musical activity together - wanting to be a part of that
social community that is working together to create
something
Learners becoming interested in accessing language
and culture through exposure to music. Helping to
promote self-led learners that are motivated to learn the
language in school and outside of school out of genuine
interest and desire to understand something or become
a part of something

lifespan. Frontiers in
Systems Neuroscience, 7,
90–90.
https://doi.org/10.3389/fns
ys.2013.00090

12:45-1:15

Activity
- Human Drum Set:
- Participants stand up, and following my direction and
rhythm, step side to side. Together we are creating a
steady rhythm broken in to four repeating beats.

-

1:15-1:45

-

As the side to side rhythm is going, I start to divide the
participants into specific “instrument” groups.

-

Eventually there are three groups. There is a hi-hat,
bass drum, and snare group.
- First an improvised instruction is demonstrated
and given to the bass drum group.
- Then a rhythm is demonstrated for the snare
drum group, followed by the hi hat group.
- The three groups work in unison to create a
rhythm that is constructed together out of three
different parts - achieving the target objective of
playing a musical part

Jensen, J. (2019). Music,
social learning and senses
in university pedagogy:
An intersection between
art and academe. Arts and
Humanities in Higher
Education, 18(4),
311–328.
https://doi.org/10.1177/14
74022217732944

Review: This activity was chosen because it demonstrates the
way that musical activities can be used to reach targeted
learning objectives while building social bonds and increasing
motivation to build community. Participants are invited to
share their experiences from the activity.

Discussion & Closing
- Participants complete the same think/write/share prompt from
the beginning of the session, noting what has changed
-

Group Sharing

-

Question & Answer

3 Closing activities
15 minutes each
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Music and Language Acquisition Slides
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Music and Language Acquisition Discussion & Closing
What do you know about
music and language
acquisition?

What do you think will be
covered in today’s session on
music and language acquisition?

What do you hope to learn in
today’s session?

What do you know about
music and language
acquisition?

What was covered in today’s
session on music and language
acquisition?

What did you learn in today’s
session?
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Appendix C
How to Use Music in the Classroom
How to Use Music in the Classroom Lesson Plan
Time

Description

Notes

9:00-9:15

Opening
- The theme of How to Use Music in the EL Classroom is
displayed for the participants.

Participants are instructed
to bring headphones for
session 3

9:15-9:45

Participants complete a think/write/share prompt

Lesson
- Greeting and Introduction: Welcome to the third
professional development session that answers the question:
How can music most effectively be used in the EL classroom?
The primary focus of today's session is to cover some
strategies and give educators some practical tools to take into
the classroom.
-

How to Use Music in the EL Classroom session agenda

-

How to Use Music in the EL Classroom: As we have
learned, music can be used in the classroom to benefit
students in multiple areas. Today’s session will cover how to
use music to benefit yourself as an educator, how to use music
to effectively guide transition times, and how to use music as
a background device for when students are working.
- Music for you: We’ve learned that music has the
ability to help alter mood and help to create a positive
atmosphere. One way to use music in the classroom is
to play music for yourself at the beginning of the day.
Whether it’s in the car or in the classroom before the
day begins, listening to some of your favorite music
can put you in a good mood and in the right frame of
mind for a day of teaching.
- Music for transitions: Music can be used to help
facilitate transitions. One thing that educators can do is
select some songs or sounds that will work as cues for
different transitions and activities. Lots of elementary
classroom teachers have a “clean-up” song, for
example. This is one example using music as a
transition.
- Music in the background: When it’s time for students

Allen, R., & Wood, W.
(2013). The rock ‘n’ roll
classroom. SAGE
Publications, Inc.,
https://www-doi-org.ezpr
oxy.hamline.edu/10.4135/
9781544308494
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to work together, music can be played in the classroom
to encourage group work while discouraging
cross-classroom conversations outside of the small
group.
- Instrumental music
- Around 90 beats per minute
- Repetitive, but unfamiliar
- Quiet enough to work, loud enough to
discourage conversations outside of the group
9:45-10:15

10:15-10:45

Activity
- Playlist Creation! Participants use their devices and internet
connection to look up songs and create playlists. Participants
are encouraged to work together and use each other as
resources and musical libraries.
-

Personal Playlist
- Create a playlist that contains some of your favorite
music that makes you feel good.

-

Transition Playlist
- Create a playlist that contains music that is appropriate
for transition times and helps to create your desired
classroom atmosphere.

-

Background Playlist
- Create a playlist that contains instrumental background
music that can be used while students are working.

Discussion & Closing
- Participants complete the same think/write/share prompt from
the beginning of the session, noting what has changed
-

Group Sharing

-

Question & Answer

Devices, Internet,
Headphones
Spotify, Youtube, Google
Rock n’ Roll Classroom
suggested playlists
Allen, R., & Wood, W.
(2013). The rock ‘n’ roll
classroom. SAGE
Publications, Inc.,
https://www-doi-org.ezpr
oxy.hamline.edu/10.4135/
9781544308494

3 Closing activities
15 minutes each
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How to Use Music in the Classroom Slides
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How to Use Music in the Classroom Discussion & Closing
What do you know about
how to use music in the EL
classroom? In any
classroom?

What do you think will be
covered in today’s session on
How to Use Music in the EL
Classroom?

What do you hope to learn in
today’s session?

What do you know about
using music in the EL
classroom? In any
classroom?

What was covered in today’s
session on How to Use Music in
the EL Classroom?

What did you learn in today’s
session?
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How to Use Music in the EL Classroom Supplement
Playlists for Group Work (Allen & Wood, 2013).
Newer Material, Harder Tasks

1 .“Above the Clouds, You Can't See Anything,” D. D. Denham
2.“Ain't No Sunshine,” Dwayne Kerr
3.“Blue Train,” Black & Brown
4.“Celia,” Bud Powell
5.“Desafinado,” Stan Getz and Charlie Byrd
6.“Don't Lose Your Cool,” Tab Benoit
7.“Dudeman,” Viktor Krauss
8.“Gentle Rain,” Joe McBride and the Texas Rhythm Club
9.“Hamp's Hump,” Galactic
10.“Hispanic Dance (With a Blues Touch),” Claude Bolling and Alexandre Lagoya
11.“Jamaica Heartbeat,” Acoustic Alchemy
12.“Living,” Moby
13.“Look Who's Here,” Russell Malone
14.“Madrid,” Marc Antoine
15.“Mercamon,” Galactic
16.“Metropolis,” Boney James
17.“Monday Night, Tuesday Morning,” Kofi
18.“Ooh La La,” Jeff Lorber
19.“Paradise Cove,” Paul Hardcastle
20.“Ready or Not,” 3rd Force
21.“Red Dust,” Zero 7
22.“Risin' (Instrumental),” Josh One
23.“Robin and Marian,” Nickel Creek
24.“Signe (Live),” Eric Clapton
25.“Slam Dunk,” Euge Groove
26.“Somebody Loves Me,” Bud Powell
27.“Song 4 My Girl,” Outta Nowhere
28.“Spring and October,” Weathertunes
29.“Straight, No Chaser,” Thelonious Monk
30.“Strong Man,” Wynton Kelly
31.“The Inlaw Josie Wales,” Trey Anastasio
32.“The Message,” Urban Knights
33.“Tokido,” Samite
34.“Turn It Out,” Peter White
35.“What You Think About …,” St. Germain
36.“Why Don't You Dance,” Jacob Varmus
37.“Willow Weep for Me,” Wynton Kelly
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Older Material, Easier Tasks
3 8. “Ain't Nobody,” Jeff Lorber
39. “Anejo de Cabo,” Craig Chaquico
40. “Asphalt Funk,” Tea Leaf Green
41. “At the Backroom,” Brian Culbertson
42. “Baby Steps,” Peter White
43. “Beautiful Blues,” L. Santanaga
44. “Boomtown,” Fishbelly Black
45. “Bumpin' on Sunset,” Wes Montgomery
46. “Caribbean Breeze,” The Rippingtons
47. “Chatter,” Mike Stern
48. “Club Nowhere,” Blue Man Group
49. “Conversations,” Lao Tizer
50. “Doo Rag,” Galactic
51. “Down Low,” Jeff Lorber
52. “Electra Glide,” Down to the Bone
53. “Get Down on It,” Wayman Tisdale
54. “Go Go,” Galactic
55. “Gonna Be Alright,” Mindi Abair
56. “Green Impala,” Joyce Cooling
57. “Grover,” Fishbelly Black
58. “Harlem Air Shaft,” Duke Ellington
59. “Kisses in the Rain,” Rick Braun
60. “Lavish,” Soul Ballet
61. “Let Me Love You,” Tha' Hot Club
62. “Lost in the Groove,” Dan Kusz
63. “Lulu's Back,” Jeff Golub
64. “Madagascar,” Garaj Mahal
65. “Me, Myself, and Rio,” Doc Powell
66. “Moomba,” Richard Elliot
67. “Morning Magic,” Larry Carlton
68. “Off Into It,” Wayman Tisdale
69. “Palm Strings,” Marc Antoine
70. “Parkside Shuffle,” Down to the Bone
71. “Pebble Beach,” David Benoit
72. “Pedro Blanco,” Peter White
73. “Pick Up the Pieces,” Avenue Blue and Jeff Golub
74. “Potato Hole,” Booker T.
75. “Put It Where You Want It,” Larry Carlton
76. “Rainbow Man,” Earl Klugh
77. “Rendezvous,” Eric Marienthal
78. “Reptile,” Eric Clapton
79. “Return of the Eagle,” Craig Chaquico
80. “Rewind,” Euge Groove
81. “RSVP,” Boney James and Rick Braun
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8 2. “Save the Last Dance,” Mindi Abair
83. “See What I'm Sayin'?” Boney James
84. “Shadow and Light,” Craig Chaquico
85. “Shoot the Loop,” Acoustic Alchemy
86. “Sittin' Back,” Brian Culbertson
87. “Summer,” Dan Kusz
88. “Sweet Home Chicago,” Urban Knights
89. “S'Wonderful,” Dave Brubeck
90. “Taking It Uptown,” Fishbelly Black
91. “Tango in Barbados,” David Benoit
92. “The Cello Song,” Steven Sharp Nelson
93. “The Happy Organ,” Dave “Baby” Cortez
94. “Thursday,” Takenobu
95. “Toast & Jam,” Joyce Cooling
96. “Tuscan Chica,” Soul Ballet
97. “Westside,” Theo Bishop
98. “What Exit,” Spyro Gyra
99. “White Fang,” Bill Frisell
100. “Written Hour,” Wayne Jones
101. “X Marks the Spot,” Joe Sample

